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Abstract: This article presents data and discussions related
to a research carried out to understand how physical
education teachers perceive the syllabus of dance as a
Physical Education school subject. Data collected points out
especially to issues related to initial education and its
implication in the way of dealing with this subject in school.
Neglect of the teaching of dance as one of the subjects of
Physical Education stood out. It reinforces the necessity of
extending and deepening discussions so that dance becomes
effective in schools.
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1 INTRODUCTION

Presently, there are a large number of researches
investigating the phenomenon of dance within thecation
context, where issues pertaining to the legitimafcgance in
Physical Education is discussed, as well as it¢ribortions to
body-related practices as and aesthetics experience

The increase of research endeavoring to address dan
shows the importance of this theme that has beglected for
a long time both by schools and teachers. Issuatedeto the
syllabus (BRASILEIRO, 2003), to the education cahte
(MARQUES, 2001, 2005) and to dance as an aesthetic
experience (SARAIVAet al, 2005a, 2005b) are some examples
of the discussions that investigate this phenomehaninsists
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on “being present” in schools, despite the manghess that
deny their responsibility for the role they playt@aching it.

The purpose of this study is to provide contritngido
discussions addressing the role of dance in schygisesenting
data collected to identify how primary school PbgsEducation
teachers perceive the syllabus of dance in thesisek.

2 METHODOLOGY: RESEARCH PATH AND SUBJECTS

Physical Education teachers were interviewed ireord
to understand and above all to inquire about dascpart of
the syllabus of Physical Education taught in scool

The historical construction of this subject in g@hool
milieu takes place via the teachers’ praxis intietato their
students and in relation to the historical-socaitext where it
takes place. Therefore, more than describing aedtifging
the ideas of teachers-interviewees, the challengs o
perceive the implicit messages, the contradictonyedsions
and the unspoken but latent themes (LUDKE; ANDREB6)
in data provided by the interviewees, in order tmerstand
the texts and contexts of the dance problem inash

To this end, an interpretative investigation wasied
out to understand the different meaning withingbepe of the
natural reality in social interactions, where umigunexpected
and different aspects were focused on, accordingdmez
Gomez (1998). This interpretative approaeipplied to the
study enabled the authors to probe the complefitheissue
that interfaces with social reality, where diffeareanalyses
arose from collected data.

The study was drafted based on the understandatg th
dance as an element of the culture of movementchwisi a
phenomenon that provides a wealth of possibiliteesbody-

! pérez Gémez (1998) points out to this type of study opposed to the positivist approach
that generally seeks the abstract generalization of a lasting truth regardless of the
context.
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related, social and affective experiences — plagpezial role
in human education. Dance is conducive to diffeeasthetics
experiences that foster “sensitivity expansionhesability to
perceive the world, making it possible to expereéeitcponder
on it and recreated it” (SARAIVALt al, 2005b, p. 61).

In being aware of this fact, questioning proceedét
the purpose of exploring and finding meanings bet praxis
of Physical Education teachers in order to undedstthe
present and to look into the future of dance ashad subject.

A questionnaire with semi-open questions about the
teachers’ education and their pedagogical praatacedrawn up.
Firstly, this research tool underwent a pilot styslyase to
evaluate the outreach of the questions in reldbahe goals of
the study. Then, some of the questions were rewrdind only
then were they submitted to the study subjectddta collection.

The field of research was established based omalsa
that was obtained to represent the different reslif municipal
schools. Therefore, seven schools were selectedhiolf two are
considered large (700 to 1,000 students), two medB00 to
700 students) and three small (90 to 300 studebta was
provided by the municipal Education Department.

The study involved all Physical Education teacliens
these schools, totaling 16 teachers: 7 men and rBewo Of
these, three were in the 18-27 years old age braeleven in
the 28-37 years old age bracket and two in the3geérs old
age bracket. All live in the municipality of Chagedn the
State of Santa Catarina.

In terms of the level that the interviewees teabley
encompass Childhood Education until the last grades
Elementary School, where seven teachers work wig t
former levels (T to 4f' grade) and five 5 teachers work with
students from the"5and &' grade of Elementary School, and
the remaining four work with all levels.

The next item addressed the relationship of intereies
with dance as a syllabus subject during early daurcaOf the all
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teachers, eleven stated that dance was includedsabject of
their graduate course, where nine said that theeobrwas
significant for their education. Only two believiitht dance was
poorly covered in their graduate courses. The naingifive
teachers said it was never part of their syllalsusugh, but that
they had other subjects that contained a few celdEments, i.e.
Rhythmic Activities, Rhythmic Gymnastics and Foldo

The next questions focused in the study’'s coreeissu

e.g. dance content as a subject of Physical Edurcati
schools, and their purpose was to find its relegamath for
the school and in terms of the relationship betwberteacher
and dance as a subject. To this end, eleven teaahswered
that they develop dance but not systematically s€tteachers
reported that dance is usually done when thera Bvant or a
celebration. The other five teachers informed thaly work
with dance in their Physical Education classes.

The first data obtained characterized the group of

teachers, identifying them in the investigationrere; with
the collected reference about their training in cdanthe
teachers’ answers were assessed in order to igletigir
differences and common ideas. Researchers alsopiéé to
read between the lines of data, presented hereunsles
transcript of oral statements in order to carry thet exercise
suggested by Freire (1996), as the pedagogicatumédnd the
pedagogical practice are texts that should be antigtread,
interpreted, written and rewritten.

3 DANCE AT SCHOOLS : TENSIONS BETWEEN
EXPERIENCE AND EDUCATION

In the data analysis process, a series of significa
elements arose to understand the problem, andisntet
presents the core issue identified in the teaclarsvers, e.g.
the implication of their initial education.
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Many interviewees stated that Dance was part df the
syllabus in the Physical Education graduate coursethat it
was not significant in their opinion, which causé@m to
need to find the “whys”. According to some answehgse
teachers found the content unsatisfying becaude ¢batact
with dance “only during one term of the graduatarse was
very rushed” (Teacher M), and also because “itdgal been
covered more comprehensively to be more successful
schools” (Teacher E).

Evidence was similar to results obtained by Saraiva
al. (2007), where teachers also point out to the &ctance
experience, both in their private lives and eadyaation, as a
limiting element to develop this content in theilasses.
However, some interviewees said that the contedaoice as
a graduate course subject was significant, whesenme cases
“body expression was quite developed” (Teacher A).

In relation to the content of Dance as a subjagain
Physical Education graduate courses some consmierat
should be made. Firstly, it is understood that sii#abus of
Physical Education courses is designed in a mahaeis not
conducive to a deeper teaching of specific dangde st
techniques, and also that this should not be tfective of the
training. However, as presented above, it is ptssitat other
studies on Dance-education or Dance-improvisatihould
be construed as experience whereby “another lifen fis
revealed as movement”, according to Saraiva (2p0239),
constituted as another form of living and beingha world,
which is the symbol of what was experienced anitfagined,
possible to every individual.

To this end, the dance experience should be caustru
as the possibility of representing all experiendasd,
constituting a relational process of the body invement,
which as a dance phenomenon should be perceived in
different manner, i.e. as a means of experiencintstnowing

2 Ver Fiamoncini e Saraiva (1998), Soares et al. (1998), etc.
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oneself to the world. This outlook brings the idbat when
experimenting dance we are able to expressing umique
manner how we understand the world around us andvim®
can express emotions and feelings, without ned@ssar
mastering a specific dance technique. Hence, wee hav
addressed dance to be discussed and developedein th
education milieu, more specifically in Physical Edltion,
such as dance that enables the subjects to expibesepoint

of view in relation to their world built from theiown
experiences, given that “each person has a differen
relationship with dance depending on their subjecti
experience and social reality” (SARAIVA, 2005, 32).

Under this perspective teacher education shouldsfoc
on understanding dance and its supporting conctyds
include experience aesthetics as the main pilléingégorocess,
which is capable of releasing a myriad of potestiaf the
human being. This type of experience develops asttetics
awareness that is not the prerogative of artistspbeveryone
that dares to experiment new possibilities” (SARAN
KUNZ, 2003, p. 71).

The concept of dance within this dimension would
prevent Physical Education teachers from feelingy tlare
unprepared to include dance in their classes. i8&tts such
as “l don’t have enough experience and knowleddade the
challenge of teaching dance” (Teacher L), and “limt
prepared enough to teach classes” (Teacher |) wantldrise
so often if one could perceive in their own bodg #bility of
expressing oneself, which is part of human fagtittiait is part
the makings of both individuals and the world. Tédsdition
can be re-dimensioned via the dance experience.

In addition to poor initial training, repeatedly miened
by teachers, another factor that arises is “teaclmrge lack
of interest in learning and working with dance” §€aer P).
This statement points out to a factor that seemsetone of
the greatest hurdles before dance can become & asda
widespread practice in schools, which is possibideun the
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ongoing education approach. Given that a consitkerab
number of teachers declared that they did not geugh
training in the graduate course, it is mandatory seek
knowledge to complement the gap by taking courdef)g
research and reading books. This applies not ontlahce, but
also to any content and/or subject. Knowledge prtodo
nowadays surpasses that of any time in history, ésd
dissemination is also accelerated. Thus, the ldékowledge
can be remedied if not totally then partially thghuongoing
education, which can be construed as joining imgnaant
courses or even self-learning. Other studies alsnotified that
lack of interest of teachers as one of the faasponsible for
the negligent teaching of dance in schools. Thelystoy
Saraiveet al.(2007a, p. 152) purports that:

[...] teachers acknowledge that dance has
been neglected in learning institutions and
the reasons given [...] were: lack or poor
experiences related to dance, in their private
lives and during their initial education

(college) and low level of desire as the main
demotivating factor to have a better
performance in teaching dance in schools.

However, data obtained for this study showed that
actually teachers either do not feel any rappoith dance or
lack any wish to teach: “I feel no rapport in redatto dance
compared comfortable I am with sports” (Teacher O).
Likewise, some of the harshest reasons given ndeach
dance in Physical Education classes were: “ladknoivledge
about dance and body expression” (Teacher F), ak“lof
enough knowledge” (Teacher ) and also “becausmitdike
it and | don’t feel comfortable teaching it” (TeaecHP).

The answers are considered ‘harsh’ because taaircer
extent teachers refrain from adopting two fundaent
teaching practices that are conducive to fostedigmity to
individuals; ergo, they display their apparent confism. The
first is the desire to expand their portfolio of okvledge,
which is very important and decisive for teachilhgshould be
in place as ongoing action-thinking-action — doiagd
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thinking of what was done — as advocated by Frig96),
where this chain of events is construed as a bastd for
critical teaching. Under this situation the teaclpdays an
investigative role in the different situation arisduring the
pedagogical process and becomes aware that teaejoiges
researching, and researching requires teaching IFRE
1996).

The second is characterized by the required offer;
relation to Physical Education, comprehensive agpee in
contemporary body-related practices. A closer ewation
will show that currently body-related practices geyond
sports. Health focused nature-related activitiex] anartial
arts to mention but a few examples, require a nemsgective
from Physical Education teachers. It is necessaunterstand
this movement that in general terms aims at (reguating the
human being with their biological and cultural matuboth as
individuals and collectively. It is necessary toimoout the
commitment between Physical Education and actsvitieat
are conducive to education people. This contriluioclosely
associated with expanding the outreach of bodyedla
practices, as they must be relevant to the petsamperforms,
discovers and builds upon each different modaligly then
will it be possible to see the ‘big picture’ thatd requirement
in the process of giving re-significance to theiowaments
according to the context at hand. It is understtwat the
repertoire of movements of an individual contaiesvrforms
of polissemic body language that ensue from therahand
social environment, which confers countless difieére
meanings, whereby “the environment itself is retmtsed
based experience and by sharing it, thus acquiriew
meanings” (SILVA; DAMIANI, 2005, p. 195).

This approach sheds light on the importance ofrioife
experiments with body-related practices — hereuhoeused
on dancing — that expands the repertoire of anviedal's
movements, the dialogue with his or he own body tred
body of other individuals, thus providing a deekeowledge
of the world where they live. To this end, teactarsuld not
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let their negative personal opinion of dance afféloe
possibilities for the collectivity.

It is important to note that the statements affirgnihat
they do not teach dance “for lack of rapport”, het liking it
or because they “do not feel comfortable” were fereid by
male teachers. Perhaps this is evidence of a spogjgdice
that still lurks in the dance milieu where men areolved,
given that in the history of dance a significantmier of
dancers had and/or have homosexual orientation (RN
1999). However, the assessment of homosexualityirwihe
dance milieu is not the subject-matter under thigls the
purpose hereof is to address dance as a phenonthabn
becomes concrete through the language of humannrente

Dance is realized via the transformation/re-sigatfice
of human movement, which in itself is gender-frBeth men
and women use the same group of muscles to walljump,
swim, and also to dance, and the difference betveseh
movement in both genders depends on “the emotiah ea
individual imprints on expressing it” (NANNI, 1995, 130),
and on “the identifying impasse of body-relatedcpces”,
according to Fraga (1995). In his investigatiorriedrout with
adolescents that underwent a comparative assesbetargen
playing soccer and dancing the author found that

[...] the absolute masculine power
acknowledged in this game given it
aggressive, virile and competitive nature
became diluted among both genders when it
was included as a school activity, buffering
these traits for the boys and frequently
bringing them out in the girls (FRAGA,

1995, p. 38).

Likewise, the author reports that “boys became less
anxious in the direct proportion as they estabtishereport
with dancing” (FRAGA, 1995, p. 39), as dance musi&s
involved, which became gender-free in the ‘80s wwdat, a
process similar to street dance nowadays.
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At any rate, studies carried out over a decadereggnal
the possibilities of reinterpreting gender rolesdance, first
and foremost to give it a different meaning for b@and girls,
given that:

in every culture there are no body-related
practices that in themselves carry the
meaning of gender. Furthermore, there are
also transformations ensuing from cultural

dynamics within a society, which take us to

the semantics that are part of the process
where the configuration of social identity

occurs, including those that are based on
gender (FRAGA, 1995, p. 40-41).

Hence, there is a consensus whereby prejudice is
associated with the mindset that creativity andsiseity are
“skills” of the female universe, which has beensdiminated
by modern society; thus, the reference or beligft timale
dancers in a historical-social construction of tieespread
logic that men who dance have homosexual oriemtaigo
ingrained in the male universe. Since the studyiezhiout by
Leitdo and Sousa (1995) o®“homem que dancd [The
man that dances...], as well as Western classitetpretations
of “what is appropriate for men to do”, euphemisllig listing
everything that “is not appropriate” as attributédsmen that
have homosexual orientation (BURT, 1995), to tlig dance
is perceived as “emotionally” expressive, whichhe general
mindset is a feminine attribute. According to B(i995),
some emotions are associated with masculinity, evbihers
seem to be feminine, whereby it is common to hieat tmen
are more rational and have more control over tegiotions
than women.

However, it should be noted that to a certain dxten
some teachers realized they needed to expandkiimiledge
of dance: “I feel | need to know more in order taprove my
teaching and to improve as a professional” (Teadjeand “I
would like to be able to teach dance, but not besduhave
to” (Teacher I). These statements reveal that ditiat to the
poor knowledge about dance there is also a measure
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criticism when a male teacher states “but not bezduhave
to”, possibly referring to the fact that dance igaly thing”®
hat does not to be supervised by a teacher. Theretitese
statements translate the need to know what is liEinges and
not just dancing to any random music.

Under this perspective, experiences have confirtinat
ongoing education can bring teachers closer tatiiverse of
dance, showing that based of their actual expegienith
dance it is possible to

perceive and understand how dance steps
become a body experience to their students,
i.e. it is possible to understand the
possibilities, anxiety and difficulties that are
part of performing the tasks when applied to
teaching this subject (SARAIVA, 2007a, p.
154-155).

4 BOYS DON'T DANCE! WE HAVE NO PLACE ! THESE
HURDLES MUST BE OVERCOME

All teachers interviewed for this study noted tbhays
do not join dance-related activities. Some teachelieve that
one of the hurdles than hinder the implementatiodamce in
Physical Education classes is the “resistance messtudents,
especially boys” (Teacher H and Teacher J).

The lack of other references for dance styles ingiin
the social mindset that ballet dancing is dancefjtslespite
new trends, such as hip hop, street dafwe) etc., which are
more common in urban, help reinforcing the steneetgf the
ballet dancing male. There are studies that pointan
encouraging factor to initiate boys in dance (ARNGVd;
FRAGA, 1995; STINSON, 1998), e.g. to transfer body
movements related to sports as dance steps. Theps s
require strength, vigor and can be used as a gyrdig the

3 Typically, during dance presentations or a school event “the girls” take the initiative of
choreographing the performance.
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teacher in order to introduce them to this type boidy
language. Stinson (1998a, p. 60) comments on hkishieg
strategy:

| frequently start my classes for 10 year olds
and up with activities that are related both to
sports and dancing [...] | can see how the
boys are surprised when they realize they
enjoy dancing, at least this kind of dancing.

Also, in order to enable dance in a less intimidati
manner for boys, the author affirms in another that “it is
necessary to have an early - although it is nougho and
that dance must be taught to boys in a pleasanhenahat
does not threaten their masculinity” (STINSON, 1998. 68).
This can be attained when the experience with dauocig
takes place pre-school, expanding body-relatedeetes and
experiences and helping understand that this #ctiig
compatible for both genders, given that dance ‘“play
significant role in the building of the male andmize
stereotypes during childhood” (BOND, 1998, p. 50).

In his interesting work, Bond (1998, p. 52) obsedrze
group of children wearing masks while dancing. Bughor
reveals that by using masks it was possible to ptaarily
keep at bay gender-related inhibitions and to alltwe
expanded sense of individuality to flourish.” Thasuld be
another strategy to bring boys closer to dancing &m
introduce them to street dancing that was widedgalninated
into our culture in the ‘90s. This dance style exe$ skills
such jumping, falling, twisting, making great turasd quick
and coordinated moves. Every move can bring damcke a
sports closer together, as well as the rediscowtigapoeira
that can be considered a fight or a dance equblyndant in
athletic steps and that is a genuinely Braziliartucal
manifestation.

By far, the existing references about dance are
fundamental to make the choice of wanting/likingdke it up
or not. For this reason, this approach might berdas for
boys to feel encouraged to dance, and based on filsdi
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experience when they realize that they “are styd3, they
could allow themselves to try different possibégi and to
decrease their level of “lack of interest and iitiolb that most
boys have in relation to dancing” (Teacher O).

Teachers point to another hindrance to developing
dance in schools, e.g. lack of and adequate veruedching.
This lack of structure was highlighted as an obstao
teaching dance:

We are three teachers with three classes that
have to use the same sports court. There is no
room available; hence, dance is only
performed during celebrations and not as part
of a regular class (Teacher K).

“There is no dedicated venue where music can bgegla
louder, as well as a room that is adequate for ngparound”
(Teacher O). Both statements reveal the need fealid
facilities where dance can be developed. It is d-kwown
fact that most public schools in Brazil have poacilities;
even their sports courts are far from being ideal,sports are
nevertheless included in Physical Education classes

It is necessary to “think about the faciliies as a
ongoing challenge for teachers that envisage Palysic
Education as a means to expand the referencesawidage”
(BRASILEIRO, 2002, p. 9). However, dancing that esk
place in unconventional venues, e.g. ballet dancarg
hardwood floor, bares and mirrors on the wall, Heen
identified by different performers/dancers througghhbistory.
Saraivaet al. (2005b) report on different venues where dance
can be experienced. Sports courts and woods become
backdrops where different questions arise abouhésel for a
dedicated “idea” dance venue. This thought mightélpful
in planning and organizing dance using venues availin
schools.

5 FROM UTILITY TO A LEGITIMATE FORM OF EXPRESSION
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Another important study point was to find the pbksi
contributions ensuing from teaching dance as pérthe
educational process. Two aspects were noted bicipating
teachers: dance as a tool for the socializatiooge® and as a
facilitator for motor development.

Teachers responded that dance “helps socialization,
rhythmic development, space-time perception, camnagon,
physical matters and spontaneous” (Teacher 1), and
additionally to these skills, “flexibility, agilityresistance and
motor coordination” (Teacher J); and it also “imyes lower
and upper limb motor coordination” (Teacher O).

These ideas represent utilitarian forms frequently
attributed to dance and used as justification téertk its
inclusion to any program/syllabus. It is still diffilt to
understand dance as a form of expression, or deenway of
experimenting and talking about things that aret prour
world. Supported by a technicist education, teahsave
perceived more easily physical and motor skillsiamce, and
its expressive and communicative potential. Peingidance
as a way of potentializing or getting higher yiétdone or
more motor skills is a narrow-minded outlook of
understanding this subject, as well as Physical c&iion.
Skills and competences should be taken into accbuntthey
cannot be the only objective to propose pedagogictlities,
as the teacher would be “and educator with vetie libf a
shaper; much more a trainer, someone who transfers
knowledge and exercise skills” (FREIRE, 1996, [2)16

This condition is actually not enough in the ligfita
critical and emancipatory Physical Education. This
perspective includes the subject in movement or hiogv
subject moves, which is characterized by “relatiops of
sense/meaning between the human being and the tatd
are established by movement as an aesthetics exgefi
(KUNZ, 2006, p. 20). The intrinsic characteristmfsdance
cannot be denied (flexibility, coordination, spdoae
orientation, etc.) and should be addressed as nthahkad
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to expression; however, the main objective shoolu§ on
the experience of the body in movement that dedth w
exercising creation and fosters knowledge. Whers thi
knowledge is taken to deeper levels “it also enablavider
awareness of the world and of ourselves” (KUNZ, 20g.
51); hence, we understand that the subject in mewtmas

a rapport with his or her world and can is capabfe
knowing and identifying him/herself as an indivitiubat
can interfere in the world.

Dance, as another form of language and as a venue o
communication with the world and with other indivals can
be identified in the following answers: “dance pd®s a
different means of expressing feelings” (Teacherdnd that
dance

helps body expression by offering new
possibilities of movements created, copied
and imagined on how steps are swapped and
in contact with one or more individuals to
know different rhythms and to appropriate
their ‘own’ dancer (Teacher O).

These ideas are close to the proposal for danca as
school subject, e.g. e different way of speakinguabthe
things that make us, another possibility of revenburselves
to the world, an experience that leads us to figdire ‘other’
based on multiple forms of moving.

6 DANCE AND THE PHYSICAL EDUCATION TEACHER : THE
REHEARSAL FOR AN APPROXIMATION

The ability of sensitizing and organizing of peoplbo
share the experience of dance and the experiendminf
dancing bodies makes them to turn to their comulitad
individuals of the world, constituted and constitgttheir own
stories. In this sense dance is:

Like a form of body expression culture,
where reclaiming the possibilities of
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expression is important to become aware of
our situation in the world and to find one’s
uniqueness (individuality) (SOARES;
SARAIVA, 1999, p. 105).

If body culture is “the name given to a broad and
wealthy cultural field that encompasses the pradocof
activities that express communication, essentislligjective,
externalized by body expression” (ESCOBAR, 19999},
and dance as a form of expression of body expmessas the
result of knowledge produced and accumulated iatiol to
the body — cannot be neglected as a school sutdfj@dtysical
Education.

Analyzing the interviews of teachers under thisdgtu
made it clear that dance is an underexplored subjec
Physical Education classes for different reasohs. dnes that
stand out are the lack of knowledge of dance tegles and
the little rapport with this subject. Hence, daray&l other
Physical Education school subjects need to beddakith the
purpose of overcoming the concept of technique and
instruction; it needs to be perceived as a forraxgferiencing
liberating and creative activities that can chastyelents’ and
(and teachers’) attitude in face of a cruel andugdiag reality
that presents itself to the whole humankind.

According to Kunz (1999, p. 66):

What needs to be urgently considered in
order to change the teaching methodology is
a veritable psychosocial ‘therapy’ to liberate
teachers and students from a teaching
methodology focused on technique and
instruction de.

It is believed in the force of movements generdigd
bodies and not by movements imposed to bodies dhat
limited by the “technical and right” ways of doitigngs, as it
is the teachers’ duty to see, listen to and be awedrtheir
students in their whole. When the student created a
expresses a movement, or even a “non-movement” rorst
be attentive to it and to its background becauselitreveal
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the concrete signs of an individual. To this erahak can be a
liberating form of body expression in that it iBétouter venue
of imagination that liberates feelings and emoti@aswell as

pondering on and expressing the changes of theidhdils as

a whole” (FIAMONCINI; SARAIVA, 1998, p. 96).

Hence, the concern should be to address oppodsniti
that are not offered to students when only a hdraffbody-
related practices are used in Physical Educati@sses,
helping to crystalize false concepts and truthg, that this
subject is support by two or three sports modalitkhysical
Education teachers need to know that one of theyman
objectives of students is “the possibility of knogi and
interacting with every type of manifestation of ttture of
movement that can be developed in a Physical Eiduncat
class” (KUNZ, 1999, p. 67).

On the other hand, some teachers showed theirafck
interest in obtaining further knowledge of dance ddferent
reasons, i.e. their interest was “focused on spBrtgsical
Education in the school and dance requires a deediceenue”
(Teacher B), and “focused on study and furthemliear grade
level” (Teacher C).

It was noted that for these teachers dance is not
considered a school subject of Physical Educattamas also
evidenced that Physical Education in school isaoiibity that
focuses almost exclusively competitive sports, whér is
mostly restricted to the more popular sports, egccer,
volleyball, handball, and basketball where therahis right
structure in place.

However, it is important to note that it was
acknowledged that dance helps in the educationzdgss,
even by teachers that affirm they do not teachmi/ar are
not interested in expanding their knowledge on thikject.
According to the praxis approach, data points to a
contradiction: even when the teacher is familiathwihe
content of the subject and that dance is an importa
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element to develop students, it is not conducive to
experiencing it.

As previously noted, studies identify the imporerod
ongoing education to strengthen dance in schoalgeaifirm
the need to constantly search for different typgelenowledge
of dance that enable “greater scope of knowledigeéect to the
methodological handling of dance in schools” bagedheir
own experience (SARAIVAt al, 2007b, p. 125).

There is certainly a long road to be travelled in
relation to making dance a permanent part of Plysic
Education in schools, as teachers still fail toensteind and
acknowledge the significance of this subject to ecnzate
individuals. It is believed that dance that sholédtaught in
Physical Education classes is a venue to fosteatigity,
and first and foremost, sensitivity based on thesgulities
of listening, seeing and enjoying whatever or bsdiant to
communicate and express. Under this perspectiveceds
a space-time factor whereby the difficult exercieé
tolerance can be experienced, accepting and reziognihe
other person as a fundamental part of our own dihrca
process.

To this end, dance in Physical Education can be
taught based on the background of the movement rogde
each student; for this reason, under this propiteateacher
does not have to be a dancer, as he or she isn&igpm for
mediating the dialogues and guiding tasks that lwveso
movement. Within this process, the most importaskill”
to be “developed” by the Physical Education teaciser
sensitivity (and not only in relation to dance); be she
must be sensitive to the communication needs afestts;
sensitive to their need to be heard, questionegised and
understood.

It is necessary to go the extra mile if dance itk its
rightful place as a Physical Education subjectimosl, as it is
an experience in moving their own body that encases all
the implications presented by this phenomenon.
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7 FINAL CONSIDERATIONS AND ... FIRST STEPS

The issues that guided this study still face much
resistance in relation to teaching dance as a schdgect.
This is justified under different reason, the misefjuent of
which is the lack of knowledge about this subjé¢t.is
important to note that the syllabus of Physical ¢adion
graduate courses include other subjects that amghtan a
couple of semesters — such as some sports — aladeysthool
subjects.

Therefore, it could be asked: why does this isaeno
be constantly addressed? The answer could be tiogiows
negligence of dance as a Physical Education schdgkct,
thus reinforcing the idea that it is necessary xpaed and
deepen these discussions in order to find the tteatdvill lead
dance to a permanent place in schools.

The main ideas advocated in this study show daace a
an aesthetic experience (SARAIVA; KUNZ, 2003). This
understanding expands the possibilities of workinty dance
and helps to avoid the mistake of teaching it withany
pedagogical guidance, calling attention to tremdpdsed by
the media with references of a so-called dance.

Overcoming these notions is part of the learniragcess
that includes self-criticism. In order to develognde in this
manner the Physical Education teacher does not toebd a
talented dance or an expert in dance. He or shd s
sensitive to mediate and guide their work, and dbey can
(and should) experience the discovery and the ioreadf
movement, giving it a meaning and significance tisathe
expression of their body. Keeping students from daece
experience is creating a gap in their learning @secand
personal development.

Transitory findings of this study show that it is
necessary to boost the role of the teacher-researdtney
must learn how to live and work without the provaltsafety
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net’, given that under the current context seeking form of
safe scenario is utopic — what was a certainty eyday
becomes doubt today. In this sense, it is necessary
constantly challenge and overcome hurdles andcdiffes
that “with creativity and perseverance will become
opportunities” (Teacher N).

Possibly, one of the relevant points of this inigedton
was providing to the interviewees a moment to thatout
how dance it taught in schools. We would like ttidwe that
this study was able to raise the awareness of ¢escto
question themselves and maybe remind them thastiigct
can improve students’ body-related experienced)lgmganew
communication venues with other individuals and wwzld.
Ultimately, it is hoped that this subject will beae strong and
will win over bodies in the school”. (“...in the sablesystem”
— should this be?)

Educacdo Fisica escolar e danca: percepgdes de
professores no ensino fundamental

Resumo: Este artigo apresenta dados e discussdes de uma
pesquisa que objetivou compreender a percepgdo de
professores de educacgéo fisica no ensino fundamental, em
relacdo ao conteddo danga nas suas aulas. Os dados
coletados apontam, especialmente, para questdes
relacionadas a formagéo inicial e suas implicacdes no trato
com esse conteldo na escola. Destacou-se a negligéncia
com o ensino da danga entre os conteidos da educag&o
fisica, o que reforca a necessidade de se ampliar e
aprofundar as discussdes que indiguem um caminho para que
a danga realmente se efetive no &mbito escolar.
Palavras-chave: Danca. Educacdo Fisica. Ensino
fundamental.

Educacién Fisica Escolar y Danza: percepciones de
profesores en la ensefianza primaria

Resumen: Este articulo presenta datos y discusiones de una
investigacion cuyo objetivo fue comprender La percepcién de
profesores de educacion fisica en La ensefianza primaria, en
relacion al contenido danza en las clases de educacion fisica.
Los datos recabados apuntan, especialmente, para
cuestiones relacionadas a la formacién inicial y sus
implicaciones en El trato con ese contenido en la escuela. Se
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destacé La negligencia con la ensefianza de la danza entre
I6s contenidos de la educacion fisica, lo que refuerza La
necesidad de ampliar y profundizar las discusiones a fin de
visualizar un camino para que la ensefianza de la danza
realmente sea efectiva en el &mbito escolar.

Palabras claves: Baile. Educaciéon Fisica. Educacién
primaria.
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