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Abstract : The purpose of this study is to identify among
students from the Physical Education Post Graduate
Programs which of their experiences helped them to develop
their teaching skills under Graduate Education that were able
to foster pedagogical interventions in Physical Education
Teachers Training. To achieve this objective, syllabus analysis
was carried out in order to discuss the information received.
The study revealed that Post Graduate Physical Education
Programs need to reorganize the subjects and experiences
they offer and how they are taught, with the aim of building
knowledge conducive to providing the required qualification for
students under Physical Education Teacher Training Courses.
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1 INTRODUCTION

Over the last few years, professional training he t
Physical Education field has been subject to mustudsion,
evidenced by the countless studies that reflectdifferent
situations it has face, taking into account thenges that have
taken place in the political-administrative milién.fact, these
changes determined a reorganization of this figldere this
situation had been anticipated since 1987, gives it
specificities, teaching degree and bachelor’'s degre
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Authors such as Anderaos (1998), Borges (1998), Da
Costa (1999),Moreira (2002), Tojal (1995; 2000; 200
Nascimento (2006) and Oliveira(2006) point out fleatmany
years professional training in Physical Educatiorasw
associated with obtaining tools that would enallglents to
learn a series of activities exactly as they wolodd taught.
And consequently to use them confidently as teachehich
in turn represented a type of learning based onefsoahore
often than not stereotyped, contaminated by vicessports-
related distortions.

Obviously, training in Physical Education could be
conducive to this manner of practical applicatias,often it
was deemed adequate for sports and learning aminga
practices. However, it is not so adequate to tr@@chers that
need to provide their students with different form$
experience and coexistence with issues related h t
knowledge on education, health, life quality, @tship and
some many other aspects of life, considering thHa t
professional training in the field of education slibfirst and
foremost prepare the future student to perform asam
beings and not merely to respond to existing caltur
manifestations that are still carried out.

Hence, professional training to be a teacher shtakle
place in an environment where knowledge on humamgbge
their capabilities, needs, possibilities and desiman be
studied under different aspects; a type of trainihgt is
strictly academic and professional.

Based on previous studies, it is assumed that
professional training in Physical Education is theult of a
conduct that trains professionals prepared to weiith
physical activity practices and not with human beirthat
practice physical activities, much less that comsd
movement as something intentional performed by muma
beings for their personal accomplishment (MOREIRB0?2).

Hence, the syllabus of Physical Education profesdio
training courses, despite the existing Syllabusd€lines that
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recommend the adjustment to the local reality, laeavily

based on technical modality sports subjects andittess

culture trends, ‘imprisoned’ in technical resulither than to a
professional that will enable the disseminatiorkndwledge

to ensue from body-related manifestations.

It is necessary not only to restructure the sykabfi
Physical Education graduate courses, but also ttonkethe
training of the Graduate Education teachers.

2 SIGNIFICANT ASPECTS RELATED TO THE TRAINING OF
GRADUATE EDUCATION TEACHERS

Pimenta and Anastasiou (2002) support that Graduate
Education teaching should reach beyond the limitsthe
classroom, given that many teachers who work withd@ate
Education have certified experience in their fielfl work;
however, they are often unaware of the teachingleaching
processes.

Morosini and Morosini (2006) point out to the fdloat
the work of Graduate Education teachers should sfoon
dialoguing that in turn facilitates the teachingddearning
process.

The lack of awareness of the teaching and learning
processes is reinforced by the fact that teachbswork for
Graduate Education Institutions start their agggitholding a
Project from a bona-fide higher course or autharizedo so,
with established subjects and defined course qeEmS,
where they are responsible for planning that adeésedhe
needs set forth in the course description of stbjead is
aligned to the Political-Pedagogical Project of ¢tberse. This
IS by no means a less important point, but in thd e
teacher’s performance is isolated, individual aimtiérs their
pondering about the role and the performance dflaeh level
education teacher (PIMENTA;ANASTASIOU, 2002).
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In the opinion of the abovementioned authors, imngin
Graduate Education teachers involves more than lynere
training for classroom situations; it requires pdavg them
with understanding of the complex body of meanihgtt
teaching can provide.

Isaia (2006, p. 65):

The lack of understanding of art of both
teachers and institutions, of the need of
specific training for teaching stands out.
Hence, even when teachers are aware of their
training function, they fail to consider the
need of specific training in order to perform
their job. It is as if specific knowledge
acquired during the first years of education
and/or in their career and professional life
were enough to guarantee a good
performance as a teacher.

Vasconcelos (1996) gives some profiles of the Gatedu
Education teacher that influence to a certain extiwe
education of future professionals.

According to the author, it is common to find an
outstanding Graduate Education teacher perceiveda as
disseminator of knowledge of a certain subject, vlod does
not relate what he or she is teaching to the aaoatext of
their students.

Another profile is the awareness-raising teachat i&
so concerned with social issues that he or shetfethat their
role is to foster the right conditions to build kviedge,
whereby the discourse becomes exceedingly political

The third profile of Graduate Education teachers
mentioned by Vasconcelos (1996) is the researdmatr it
capable of explaining concepts and theories reltdetheir
field of work, limited to teaching a handful of skes as they
are drawn to and involved in research to the pafifibrgetting
to share information with other people.
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The last profile describes the teacher that tries t
conciliate research and teaching, always anxiogmtbeyond
their limits but constrained in professional depat@nt in
both fields. This profile is very common in prieaGraduate
Education institutions, given that the teacherroft@as many
classes to teach and little time to study.

Having in place a balance between research and
teaching is essential, as both actions are compitme or
assumed as such, where they help improve teactsiel§ and
the development of research.

It is yet necessary for Graduate Education teactwers
understand that their action must be very dynamsit ia more
than mere teaching — it is a social activity thedvjdes for
individuals that are seeking education and consdtyue
transformation (PIMENTA; ANASTASIOU, 2002).

Along with these ideas, Masetto (2003) supports tha
dynamic teaching and learning processes requireladyg
updated teacher knowledge and action, and thathéesc
should focus on their personal learning, improvemamd
development as a whole.

Pimenta and Anastasiou (2002, p. 80) also point out
that:

Being a university teacher implies having
comprehensive knowledge related to a
specific field of “body of knowledge. But

having comprehensive knowledge to teach
implies more than detaining encyclopedia-
like information. To be an expert it is

necessary to know the meaning of such a
body of knowledge for themselves, for

contemporary life, the difference between
knowledge and information, knowledge and
power, the role of knowledge in the work

environment, the relationship between
science and material production, between
science and existential production, science
and computer technology-based society: how
knowledge on history, mathematics, biology,
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drama, arts, music, social sciences,
geography and physical education can be
included.

The authors claim that specific bodies of knowledge
not enough, where pedagogical and didactic knovdesthguld
be part of the equation in order to facilitate tieacher’s
adaptation to meeting the pedagogical needs of shadents,
respecting the limits and time for learning of eacle, which
is not always taught in graduate courses (sometithes
courses are deficient in this approach; sometimesgtaduate
student lacks maturity) or in Post Graduate Progra@nce
more the need to find a balance between opportgnitifered
to future Graduate Education teachers so they t¢eose
from, make decisions and perform more efficiently.

Masetto (2003) affirms that one of the essential
competences of a Graduate Education teacher igraeipe
the classroom as a time for having contact witteotheople
that is conducive to bringing them closer to rgalind
creating a venue for discussions, study, reseanmth,talking
about the actual context of each member.

From what was revealed, it is expected that Post
Graduate Programs for Graduate Education teachanirig
should offer the right conditions for those studetat study,
know, and furthermore, to attend the management and
organization of their future work environment, eGraduate
Education Institutions, considering that many, dgriearly
education as aforementioned, did not have suclppartunity
due to a poor process of lack of maturity that edutiem to
be negligent of this aspect.

The discussion of aspects that are presumed to be
adequate for Graduate Education teacher trainimg$iforth
the following questions: Does Graduate Educaticacher
training actually provide conditions for these widuals to
work as teacher trainers? Is the knowledge acquired
Master's and Doctor's degree courses to bring thedGate
Education professional closer to the reality ofinireg
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teachers, or is academy far from practical inch®@i®o Post
Graduate Programs offer opportunities to link krexge with
the functions of a Graduate Education teacher? kVaie the
means employed to establish this relationship?

This study was drafted having this understanding an
perception in place, as well as the aforementi@puezbtioning.
The objective hereof is to identify which experieacelped
develop Graduate Education teaching skills acquiredhe
Physical Education Post Graduate Program, which lman
applied in the classroom of Physical Education Gaael
courses.

3 METHODOLOGICAL PROCEDURES

The theme under study was considered adequate to
adopt procedures typical of a descriptive study theserves,
records, assesses and correlates facts or phenosignao
intention of interfering with the results. It iddied the
frequency of relationships and the connection betwa given
phenomenon with other phenomena, as well as tragure
and characterization (OLIVEIRA, 2000).

The qualitative approach was used with no intenaibn
classifying, quantifying or measuring the infornoati
(CERVO;BERVIAN, 1996), but rather aiming at givirg
bona-fide description of identified data. The follog
statement by Goode and Hatt (1969)should be noted:

[...] modern research should reject as false
dichotomy the  separation between
“qualitative” studies and “quantitative”,
studies, as well as “statistic’ and “non-
statistic” points of view [...] In the case of
raw observations, it will hinder the study if
they are done statistically. If other scientists
are incapable of replicating them,
mathematical manipulation is pointless. If
data fails to meet a rigorous logic of proof,
findings will still be questionable. [...]
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Furthermore, it the accuracy of a
measurement does not matter, as the
measured  object is  still quality.
(GOODE;HATT, 1969, p. 398-39).

The venue for research in Brazil is still the Pbgki
Education Post Graduate Programs; when this studg w
concluded, between 2001 and 2006 the following btast
and/or Doctor's degrees had already been granteanald
Motricity Science — Castelo Branco University , RItricity
Sciences — Paulista State Paulista University, S&man
Movement Sciences — Federal University of Rio Geadd
Sul, RS; Human Movement Sciences — University ef State
of Santa Catarina, SC; Physical Education - Federal
University of Minas Gerais, MG; Physical Educatien
Catholic University of Brasilia, DF; Physical Edtica —
University Federal do Parana, PR; Physical EducatiGama
Filho University, RJ; Physical Education — Fedesalversity
of Santa Catarina, SC; Physical Education — Unityecs S&o
Paulo, SP; Physical Education — State Universitg€aipinas,
SP; Physical Education — Methodist University afaicaba,
SP; Physical Education — Sdo Judas Tadeu Unive&ity

The subjects under this study were teachers holding
Physical Education Post Graduate degree, identifigcthe
Coordinators of the relevant Program. They werénddf by
the stratified proportional sampling method thataading to
Gil (1999) is characterized by selecting a givemang
based on the size of each subgroup addressed btuthe

Hence, the total number of students holding a degaes
sampled at 25% for each Post Graduate Programewher
figure was not replicated with interviewees frontleaourse
due to the difference in the number of graduattadents.

A questionnaire with open end questions was sent to
those students, where the main advantage wastttat not
pose a limit to their answers (GIL, 1999).

Based on the answers it was possible to identigyr th
experience related to course subjects and actievalaped in
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the Post Graduate Programs that helped in the waprent of
Graduate Education teachers.

A content analysis was created to assess the aswer
where categories were identified by creating similindset
groups that facilitated data presentations (BARDIN 7).

According to Bardin (1977, p. 36) content analysis

[...] an investigation technique carried out via
the objective, systematic and quantitative
description of content ensuing from
communication, the purpose of which is to
interpret said communication.

This technique does not intend to describe contarit,
how it can be useful and enable logical and jusdifi
deductions referring to the messages obtained demsg the
source, context and their effect (BARDIN, 1977).

Content analysis presupposes a qualitative and
gquantitative analysis, as it enables both the apsm® and
findings of certain information/elements, e.g. theding.
Coding is the manifestation of two elements, e.gcdRds
Units and Context Units.

Records Units are examples of the statements diyen
the interviewees that are inferred from the ansveerd that
have meaning for the researcher under the studisfatence,
the researcher collects this information from #ve &and later
will be able to identify the Context Units.

Context Units encompass Records Units, which enable
the accurate identification of their meaning.

After the Context Units and Records Units were duly
identified, they were classified, which led to identification
of information that was not clear when answers weesal, or
even in the identification of the Context Unitsjstlenabled
data presentation, analysis and discussion.

Classification was carried out by identifying thanmes
given by the researcher to the groups with siniiiormation,
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preserving data in a manner whereby each subjémtdped to

a single category (mutual exclusion), each catefghunder

a single classification (homogeneity), and corresiiag to the
study’s goals, considering the content of the ngssa
(relevance) and conditions for the subject to bglma given
category (objectivity and accuracy), as well asraug of
categories that ensured exact data result (pradhygti

Along with the ideas of Bardin (1977), Richardsorale
(1999) affirm that content analysis enables isotpinformation
and extracting what may be useful to the studyatih

4 FINDINGS AND DISCUSSIONS

Considering the high number of Records Units and
Context Units obtained from the answers given ligents of
the Post Graduate Programs, they are presentecotiyding
to Categorization.

Hence, the integrated categories generated by Konte
Units stand out to having an overview rather thgradicular
outlook of what was found in each Physical Educaffost
Graduate Program.

Question 1 — Did your experience in each of the
subjects taught in the Post Graduate Program halpag a
Graduate Education teacher?

Universities
Categories dla|o|st|vw|o|r|o|lo|(g|d|Yy| Tota
O[D|D|2(D|D3|2|2|2|5|55
1. Positive 1]
Contributions 314|132 33 2 2 3 3 21 31
2. Few
Contributions i1y 3y 1110 11
3. Negative
Contributions 4121322 12 2 0 1 h 13
Table 1. Categories and respective numbers of ContexsWmiter

Question 1
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Context Units were considered Positive Contribigion
yes, due to the volume of information and knowledéered
by the subjects; yes, given the competence of thase
teachers; yes, but they took place within a shexiog of time.

Few Contributions refer to Context Unit: partially.

In turn, as Negative Contributions comprised Cantex
Units: no, as its only purpose was to get the degre, it was
only to become a teacher; no, as the teacher rotels were
negative; no, as experiences were always reseadicaded;
no, because there were no course subjects addyegsm
theme; no, because there were few experiences iiretd.

The assessment of categories generated by the r@nswe
reveals that positive contributions from subjects Rost
Graduate Programs occur at a higher rate, thusestigg
possibilities for developing Graduate Education cléreg
skills.

However, there is no denying that few or even negat
contributions exist during the development of satgewhich
points to the need of restructuring such practietnce, the
objectives proposed by Post Graduate Programs atedia
type of education that addresses both researcteanting.

This aspect gives rise to the discussion of a lzichk
body of knowledge of the teaching and learning psscof
many teachers when they join a Graduate Education
institution, as they can master their specificjti@saccording
to Arroyo (2000) “the backyard of knowledge”, fottjeg to
understand the conditions and needs of each af shailents
and their own social role in this process.

This type of specialized knowledge imprisons the
teacher in a universe where only he or she existd, more
and more controls him or her, as if it were enough
accumulate knowledge in order to develop profesdiskills.

In the opinion of Morin (1990; 2001; 2002a; 20024gsetto
(1998; 2003), Pimenta, Anastasiou and Cavallet 1200
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Pimenta and Anastasiou (2002), Anastasiou (2002 Pameira
(2005) it does not mean they have teaching skidls,
accumulated knowledge and information are not dahby
elements required to be a teacher.

Thus, and because teachers are responsible for the
subjects taught in Physical Education Post Grade\igrams,
rather than the amount of information they dettiey should
offer within the context of each subject the pasisjb of
acquiring the required knowledge. They should séizand
make it accessible to everyone, without fragmenitngnd
considering its relationships and importance withhreir
context, thus ensuring its complexity rather than
fragmentation.

Question 2 — Please describe your experiences (at least
three) in the Physical Education Post Graduate rRnoghat
helped you develop Graduate Education teachintsskil

Universities
Categories clcleclclcl|lclclclc|le|c|c| Tota
FIN|o|R|g|lo|JN|o|o|lB|EB|R
1. Research- 4 4
dedicated actions | 3 2|22/ % Y433 %% ¢ 25
2. Teaching-
dedicated actions HUYYYYyYL Yy ior ot 12
3.Research & 4| 4| 4| 4| 4| 4 3 4 3 4 4 B 45
teaching actions
4. Non-research
& teaching actions tjop1op 10009 ¢ 1 19 8

Table 2. Categories and their respective numbers of Cotutais
under Question 2

Context Units were considered Research-Dedicated
Actions: participation and/or publishing in scidigtievents;
development, qualification examining and thesisedsé;
contact with research techniques, methods and ptiotu

In turn, Context Unit was considered a Teaching-
Dedicated Action: supervised teacher training angiactices.
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Context Units considered Research & Teaching Astion
are: knowledge updating, expansion and appropniatio
swapping experiences with the teachers of the Bostluate
Program and the tutor; participation, organizatiexperience
swapping and development of group studies; subj@dtsn,
works created and presented in relation to them.

Finally, Context Unit was considered Non-Research &
Teaching Action: nothing was experienced and thene few
actions that helped the development of teachinsski

Categories that ensue from Context Units identifyin
the contributions made by Post Graduate Progranferto
teaching skills reveal that actions addressing arese and
teaching have an important place, but there isamsiderable
trend for research-dedicates activities, includiimg their
numbers.

Thus, the low value in quantitative terms that doul
offer qualitative effects compromises the educatioh
students, mainly when Category 1- research-dediatgons
and Category 3 — research and teaching actiongoared,
where emphasis is placed on research.

Anastasiou (2002)affirms that the teacher’s pertorce
is yet to be acknowledged professionally, i.e. tffero
development opportunities to carry out the profagsivhich
was observed to a large extent.

The few opportunities revealed by students aretdidhi
to the subject called Teaching or Methodology iradiate
Education, or yet, in Supervised Teacher Trainagpecially
as a task for those who receive some sort of ghamh
research funding agencies, as if only these stadeatl to
experience this activity.

These teaching experiences are very importantro fo
the “teacher being” and need to be valued by Poatdate
Programs as a time of living in similar situatidhat he or she
will have to face, which are conducive to discussi@and
pondering about their professional performance.
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It should be noted that it is not expected to adopdels
of subjects that develop methods to train Gradiahecation
teachers; however, trying to find ways for teachehavior,
according to Pimenta and Anastasiou (2002), thehteg
method depends on views about the world, societyydedge
and the teaching method, where there are no readgm
formulas, but rather the ability to adapt to needs.

Veiga (2006) mentions that when teachers join a
Graduate Education institution they should be nwad by
senior teachers, have supervised training condudive
improving future methods.

Based on the identified Records Units it was olexsrv
that some students mention the Teacher Training or
substitution classes and/or supervised training dhd
respective subjects, but this did not take plaeguently.
Many teachers allocate their trainees to replaemthlwhereby
they end up performing other activities.

This situation exposes, hinders and compromises the
education and development of the future teacherding at
risk the learning of students of Graduate Education
Institutions.

Pimenta and Anastasiou (20002) support that diftere
themes/subjects can be addressed under Post Graduat
Programs or in the training of teachers that alyemdrk with
Graduate Education, favoring the development of @rem
adequate professional conduct that encompasses the
University under the current context, the undeditag of the
relationship between teacher, students and know|emttd the
definition of the syllabus and how it integrates thecessary
body of knowledge and methods that will resultiofpssional
development.

Another category that was created based on Content
Analysis was Category 4, for research and teachuigpns,
which showed some negative opinions to Post Graduat
Programs. According to the answers, sometimes eareith
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teacher nor research were covered and/or obseryetheb
graduate students, justifying why many found iffidifit to
identify which experiences actually helped themuaethe
necessary teaching skills.

Hence the question: What would be the role of a Pos
Graduate Program, based on the experiences offared
students, if it is incapable of combining reseamol teaching
methods?

Data collected so far contradicts the ideas of Tani
(2000) and Kokubun (2003; 2006), as the authorewelthat
Physical Education Post Graduate Programs alwdagstiae
teacher training rather than research endeavors.

The fact that the students in Post Graduate Pragram
enroll in Physical Education Graduate courses am¢snean
that this type of education provided the requirédlss to
perform and teach; this condition is merely a resmient,
more often bureaucratic and legalistic.

6 FINAL CONSIDERATIONS

Based on the findings of this study, Physical Etana
Post Graduate Programs assessed hereunder shauokd th
about reorganizing the subjects and other expesgernbey
offer, as well as how they are to be developediemto build
a body of knowledge that provides qualification foture
Graduate Education teachers, which can often hakp t
performance of future Physical Education teachers.

It is necessary for Post Graduate Programs toqoth f
as mandatory activities, supervised teacher trgirand/or
teaching practices, whereby students are able perince
situations that develop teaching skills under tngesvision of
a senior teacher and to think about their perfocaan

It is essential for Post Graduate Programs to offer
subjects that address and experiment didacticsteaching
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methodologies for Graduate Education, putting iptactice
what graduate students have learned, acknowledigmtimits
and potential of each one.

These suggestions ensue from the different typeiseof
initial education among the Program’s studentsyels as the
difference between being a Physical Education tachan
Elementary School and a Graduate Education institut

The importance of research in teacher developngent i
not being neglected; however, the absence of hatireg
proper classroom techniques, not of the ready-nmaddels
but understanding the unpredictability that is paft the
teacher’s day-by-day may hinder the initial inotusof these
professionals in the Graduate Education milieu hade a
negative impact on students of those institutions.

It is a known fact that the actual requirementsasga
on Post Graduate Programs is very strict due tmsaet forth
by the Brazilian Federal Agency for Support and
Evaluation of Graduate Educat(@APES). This factor can
be confirmed based on the students’ answers, ascdmemic
regimental mindset does not allow nor value thee fre
expression of studies endeavored individually.

Hence, production does not “flow freely”, as it is
subject to the rules of scientific disseminationdmethat
acquire academic status with CAPES. Their qualitynot
questioned; however, they are not the only means to
disseminate knowledge, which hinders the developnoén
those that produce research but do not submit theik to
that media.

Therefore, in order to “survive” Post Graduate Paogs
need to keep a continuous regimen of requirementddth
students and teachers in order to maintain thareddation
with CAPES.

Thinking of the future of Physical Education isntking
of the millions of teachers that graduate every yaad before
considering them, the *“tutor” responsible for disthg a
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comprehensive view of this field must be addreskiedvever,
for this to take place in an adequate manner, tiseneuch to
be done; the first step is to acknowledge the ceriyl of
knowledge and not to pursue its fragmentation tabdishing
a system of hierarchy, as if it were possible tketan a
integration-based approach for both parties in getzing,
interpreting and understanding the whole, or aseffearch
were more important than teaching and vice-versa.

A formacdo em Programas de Po6s-Graduagdo Strictu
Sensu em Educagdo Fisica: preparacdo docente versus
preparacéo para pesquisa

Resumo: Esta pesquisa tem como objetivo identificar junto
aos egressos dos Programas de Pds-Graduacdo Stricto
Sensu em Educacéo Fisica as experiéncias que contribuiram
no desenvolvimento de habilidades para docéncia no Ensino
Superior e que podem auxiliar a intervengdo pedagoégica em
cursos de formagao de professores de Educacéo Fisica. Para
tanto, realizou-se a andlise de contetdo para discutir as
informacg@es obtidas. Entende-se que os Programas de Pés-
Graduacdo em Educacdo Fisica precisam reorganizar o
oferecimento de disciplinas e experiéncias diversificadas e o
desenvolvimento destas, com vistas a construgdo de
conhecimentos que proporcionem qualificacdo docente para
cursos de formagao de professores de Educagéo Fisica.
Palavras-chave: Docentes.  Capacitagdo  profissional.
Avaliacdo educacional. Ensino superior. Educagéo Fisica.

Educational measurement. Physical Education. La
formacién en Programas de Postgrado Stricto Sensu e n
Educacién  Fisica:  preparacion  docente  versus
preparacion para pesquisa

Resumen: Esta pesquisa tiene como objetivo identificar junto
a los egresos de los Programas de Postgrado Stricto Sensu
en Educacion Fisica experiencias que contribuyeron en el
desarrollo de habilidades para La docencia en la Ensefianza
Superior y que pueden auxiliar la intervencion pedagogica en
cursos de formacion de profesores de Educacion Fisica. Para
tanto, se realizo el analisis de contenido para discutir las
informaciones obtenidas. Se entiende que los Programas de
Postgrado en Educacién Fisica necesitan reorganizar el
ofrecimiento de asignaturas y experiencias diversificadas y el
desarrollo de estas, con vistas a la construccion de
conocimientos que proporcionen calificacion docente para
cursos de formacioén de profesores de Educacion Fisica.
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Palabras clave:  Docentes. Capacitacion profesional.
Educacién Superior. Evaluaciéneducacional.EducacionFisica.
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